MEd in School Counselling, Canada
5-year Program Review Report

1. Overview of the Program

a. Program Description

City University in Canada is a not-for-profit, accredited institution that has offered post-secondary
academic programs in Canada since 1984. The mission of CityU in Canada is the transformation of
society through relevant and accessible post-secondary education. The university has offered its
flagship degrees, the Master of Education degree since 1995 and the Master of Counselling
degree since 1997 respectively. City University of Seattle is incorporated in the state of
Washington and is accredited by the Northwest Commission on Colleges and Universities,
(NWCCU) 8060 165th Ave. NE, Suite 100, Redmond, WA 98052. Its business and management
programs are accredited with the Association of Collegiate Business School Programs (ACBSP).

In British Columbia, the Degree Quality Assessment Board (DQAB), part of the Minister of Advanced
Education—the educational authority for the province—has approved the MEd in School Counselling
program.

Credential and Level of Degree

City University in Canada submits this program Renewal Request for approval from the Degree Quality
Assessment Board of the Ministry of Advanced Education to offer a Master of Education in School
Counselling degree program (MEd School Counselling) in British Columbia. This degree is approved by
the Teacher Qualification Service (TQS) for teachers’ salary upgrades. The program also meets the
course requirements for BC Association of Clinical Counsellors registration as a registered clinical
counsellor (RCC) and Canadian Counselling and Psychotherapy Association registration as a Canadian
Certified Counsellor (CCC).

Location of Degree Offering

The MEd School Counselling program is offered at distributed sites in British Columbia as well as
synchronous online. With the flexibility of the program, and productive discussions with various
school districts the university continues to offer the program to serve greater Vancouver,
Vancouver Island, and northern British Columbia.

Anticipated Student Completion Times

City University in Canada operates on the Quarter System. As detailed later in the report, the
program is 52 credits. The MEd School Counselling courses are currently offered only on
weekends during the school year and for the first two weeks in July in the summer quarter.
Through this format, the program can be completed in 8 quarters while still accommodating the
needs of working adults.

b. Evaluate the need and demand for the program


http://www.nwccu.org/
http://www.nwccu.org/
http://www.acbsp.org/page/main
http://www.acbsp.org/page/main
http://www.aved.gov.bc.ca/degree-authorization/board/welcome.htm

The Med program is in demand as there are a small number of school counselling programs available in
British Columbia. According to the BC School Counsellor Association executive, there is a definite need
for a school counselling programs that services both remote communities and the lower mainland.
Overall, this need is fueled by the general stress and pressure teachers experience—hence looking to
learn counselling skills, near retirements of school counsellors, and new integrated child and youth
clinical counsellor positions in schools. This information we have discovered through conversation with
school administrators, Ministry of Education executive, and advisory committee members.

2. B. Mission and Goals
City University: Mission, Vision and Values

At CityU, we strive to change our students’ lives for good by offering high-quality and relevant, lifelong
education. Our vision is educational access worldwide through a network of partners and programs
offered on-site and online.

At CityU we value:

e Flexibility — Design and deliver programs and services to be convenient to students
e Accessibility — Provide educational opportunities to anyone, anywhere

e |nnovation — Continually create new educational opportunities

e Relevance — What we teach today can be applied tomorrow

o Global — Act local but think global.

CityU Learning Outcomes

All programs, as well as individual course outcomes are developed with the CityU institutional learning
goals in mind. CityU’s programs are designed to ensure that students:

e Exhibit professional competency and a sense of professional identity.

e Have strong communication and interpersonal skills.

e Are critical thinkers and are information literate?

e Demonstrate a strong commitment to ethical practice and service in their professions and
communities.

e Demonstrate diverse and global perspectives; and

o Are lifelong learners.

CityU in Canada MEd School Counselling Program Outcomes

Beyond the learning outcome listed above—but related to them—is a collection of specific skills,
approaches and attitude that serve as school counsellor’s foundation. The program has five core
learning outcomes that are assessed throughout the program in coursework and internship activities.
These are:

1. Professional Identity and Ethical Practice — Develop a professional identity as a School
Counsellor, gain awareness of own strengths and limitations and make decisions based on legal
and ethical issues within accountability structures.

1.1 Self-awareness - Demonstrate self-awareness and reflect on personal bias, beliefs, and
stereotyping attitudes in school counselling decisions.



1.2 Reflexivity & praxis - Examine self and context from a critical perspective, integrating into
practice.

1.3 Ethical standards - Act with integrity and follow professional ethics to include professional
standards, policies, and practices based on BCTF, BCSCA, CCPA and BCACC guidelines.

1.4 Philosophy - Articulate a personal and professional belief statement and counselling
philosophy.

System Leadership — Collaborate and consult with students, school staff, families, community

agencies, and health care systems to meet student’s needs.

2.1 Curriculum leadership - Identify emerging needs for learning and propose effective
strategies for implementing social-emotional learning in schools.

2.2 Collaboration skills - Establish relationships and collaborate with students, professional
colleagues, families, and community members to enhance students' participation in
education, growth, and wellbeing.

2.3 Advocacy processes - Address institutional and social barriers, including issues of diversity
and inclusion, that impede access, equity, and success for students.

2.4 Coordination and case management skills - Facilitate the collaborative development and
implementation of a care plan based on students' goals, strengths and needs, that includes
assessing outcomes and strategies and service coordination.

Counselling Skills & Processes — Apply theories, strategies, and interventions to promote mental

health and wellbeing.

3.1 Theory and Practice - Use developmentally and culturally relevant theories for counselling
and interventions.

3.2 Therapeutic Relationships - Establish and maintain a therapeutic alliance.

3.3 Mental Health and Wellbeing- Employ mental health literacy, identifying strategies to
promote wellbeing.

3.4 Assessment - Apply comprehensive assessment practices and risk assessment tools to
evaluate students' mental health and guide case conceptualization.

3.5 Group Facilitation - Apply knowledge about group process to design and facilitate groups in
varied settings.

Developmental Contexts — Apply knowledge and theory to promote students' growth and

wellbeing.

4.1 Human Development - Apply comprehensive knowledge of human growth and development
to improve student learning and well-being.

4.2 Multicultural and Inclusive Education - Recognize and examine the complexity of human
experience within cultural and social contexts to promote inclusion.

4.3 Career Development - Incorporate career planning and development into the counselling
process.

4.4 Academic Competencies - Support students' academic competencies.

Research and Inquiry — Use research methodology and relevant data to make effective

decisions for school counselling program improvement plans and to inform own practice

5.1 Research and Inquiry - Find and evaluate relevant literature to investigate school-based
issues.

5.2 Inquiry informed decisions - Make decisions, evaluate, and implement program initiatives
based on inquiry, literature, and context.



a. Arethe program’s mission and goals consistent with the school’s and university’s strategic
goals?

City University of Canada is a private, nonprofit institution of higher education founded over forty years
ago to serve working adults in pursuing educational opportunities without interrupting their careers.
The University's mission is to change lives for good by offering high quality and relevant lifelong
education to anyone with the desire to learn.

The mission is based on three philosophical principles:

e Education is a lifelong process and must be relevant to the student's aspirations.
e Education should be affordable and offered, as much as possible, at the student's convenience
e The opportunity to learn should be open to anyone with the desire to achieve.

Each degree or certificate awarded by City University of Seattle is an affirmation of the knowledge, skill,
and academic attainment of the recipient. The University's success as an organization is measured by
the accomplishments of its graduates and their individual contributions to society. The University is
accredited by the Northwest Commission on Colleges and Universities (NWCCU).

The Canadian MEd in School Counselling is under the academic supervision of the Provost, Vice
President of Canadian Programs, as well as the Canadian Program Director. The MEd in School
Counselling program is approved and authorized by the Degree Quality Assurance Board (DQAB) of BC
and recognized by the Teacher Qualification Services (TQS). The mission, vision, and goals of the MEd in
School Counselling program (as noted above) are in alignment with the strategic goals of the Canadian
programming.

b. How have the program’s mission and goals contributed to the school’s and university’s
strategic goals?

The mission and goals of the MEd in School Counselling program are aligned with those of the larger
university and have been crafted to align with City University of Seattle. While the program’s mission
and values align with both the US and Canadian strategic plans, both the US and Canadian strategic
plans are currently being reviewed; the program goals and mission will remain aligned.

To further demonstrate the alignment, a program overview is important. Employing a practitioner-
scholar model, the MEd in School Counselling Program, trains teachers for career options in school
counselling, school administrative leadership, child and youth counsellors in community settings, and
eventually counselling in private practice. The program emphasizes: an application of theory to practice;
ethical and legal awareness; educational leadership perspectives; research and data driven decision
making; development of communication skills; appreciation of diversity; self-awareness; and the
importance of being a reflective practitioner. Students are introduced to a broad range of educational
issues through a breadth of course work, delivered by practitioner faculty. Supported internships allow
students to focus on skills that benefit their professional responsibilities as well as challenge their
growth in leadership and counselling skills. A made-in-Canada curriculum and the use of local teaching
faculty allow the program to respond to district, regional, and provincial contexts.

c. Inthe past 3-5 years, how has the program met its stated goals and objectives?



All programs as well as individual course outcomes are developed with the CityU institutional learning
goals in mind. Both the CityU Institutional learning goals and the specific skills, approaches, and
attitudes that serve as school counselling foundations, the MEd in School Counselling goals, form the
basis of all work and learning within the program.

Each year, we assess the program, by looking at the learning outcomes, reviewing the EOCE’s, talking
with students and holding faculty meetings to reason, review, and adjust our syllabi and rubrics to
ensure alignment. Our focus is to ensure that the goals and objectives of the program and each of the
courses are being met.

Furthermore, through this review of the end of course evaluations (EOCE’s), as well as ongoing
discussions with school districts, stakeholders and our advisory committee, we continuously look at
course/program alignment. We have also worked with an outside contractor (NERDI) to support us in
our evaluation and adjustment of our goals. We have modified our courses in the Spring of 2022 and
will re-assess in the Spring of 2023.

Within each of the MEd in School Counselling courses, assignments focus on these learning goals and
course outcomes; students grow in each of these aforementioned areas.

d. From a disciplinary perspective, are the program’s mission and goals reasonable and
reflective of current expectations and trends?

As we hear and reflect on future trends in school counselling following the outcomes of the pandemic,
we are learning that many teachers, school counsellors and administrators are under stress and asked to
design and implement mental health practices in schools as outside agencies are currently unable to
meet the students and family needs. We hope this provides new opportunities for us to offer teachers
the opportunity to learn and apply counselling skills in both remote areas and lower mainland.

It is also important that we are aware of current and future trends and our student population. To this
end, we have included key statements related to Diversity, Equity, and Inclusion (DEI) which are
threaded throughout all courses and class discussions. In each of our syllabi, we have recently added
these statements:

Declaration of Inclusion/Land Acknowledgement: The CityU Master in School Counselling program
honors human diversity in all its forms and is committed to the principle of universal human dignity. We
respectfully acknowledge that our program resides on the ceded and unceded territories of our First
Nations and our programming acknowledges the First Nations, & many others whose histories,
languages, & cultures continue to influence our vibrant Canadian communities. We further acknowledge
that our learning community is greatly enriched through the voices and perspectives of staff, faculty,
and students from all intersections of society including LGBTQ+, BIPOC and diversely-abled
communities.

City University philosophically and pragmatically supports the First Nations perspective of learning as
being rooted in reciprocity, the relational, and the experiential. City University instructors are
encouraged to learn about the traditional teachings from many indigenous communities. This blend of
indigenous knowledge allows for cultural uniqueness and practices that come from the reflections on
the telling of stories, traditional teachings, and the understandings of ceremony.



The Program Director and Associate Directors hold regular meetings to gain further understanding and
concepts awareness through readings, videos and discussions related to Diversity, Equity, and Inclusion
(DEI), including First Nations perspectives. This is the first step toward bringing about a new way of
being in personal and professional settings. We have started to explore how to infuse DEI principles in
our program.

Additionally, CityU Canada has hired an Indigenous Campus Advocate for all Canadian programs. Finally,
it is important to point out that our accreditors are now suggesting that we are to include Indigeneity
and DEI principles in our program(s).

3. C. Quality of the Curriculum and Student Learning Assessment
a. Within the larger discipline, evaluate the quality of the current curriculum.
Standard

The management structures and methods of the program are well defined and permit delivery of the
quality of education necessary for students to attain the learning outcomes. The institution must
demonstrate that the program in both subject matter and learning outcome standards, offers an
education of sufficient breadth and rigour to be comparable to similar programs at the proposed degree
level offered by recognized provincial, national, and international post-secondary institutions. The
curriculum must be current and reflect the state of knowledge in the field, or fields in the case of
interdisciplinary and multidisciplinary programs.

Curriculum Councils

The MEd in School Counselling program operates under the auspices of the School of Educational
Leadership (SEL). The ASOE Curriculum Council, which includes a representative from the Canadian
Education programs, has the responsibility for the quality of the curriculum offered in the Master of
Education program in all locations it is offered. The chairpersons of the ASOE Curriculum Council also
serves on the university-wide, multi-disciplinary Curriculum Quality Committee (CQC), one of the four
standing committees of the Academic Affairs Council (AAC), which governs the academic programs at
the university. The Provost chairs the AAC.

Educational Needs in the Regional Context

All Canadian program designs and courses reflect the educational needs of the regional context and
have their own nomenclature and content. Each course in the program has a course manager, whose
responsibility is to assure that course content and resources are up to date on an ongoing basis. Course
design and development takes place within the Center for Curriculum and Instruction (CCl), which
assures that course outcomes relate directly to program outcomes; that core concepts tie to outcomes;
and that all outcomes are addressed by an appropriate assessment with clearly specified rubrics.
Courses are reviewed every other year.

Program Structure and Length

The CityU MEd School Counselling program is 52 quarter credits over eight quarters and takes two years
to complete. The table below outlines the program structure of the MEd School Counselling for students
entering in Fall Quarter 2019 and thereafter.



Quarter 1 Quarter 2 Quarter 3 Quarter 4

Year | ECC522(3) EGC 533 (3) EGC 530 (3) EGC 536 (3)

1 Skill and Child and Adolescent Individual Group Counselling
Approaches in Growth and Counselling Theory and Management
School Development and Practice EGC 542 (3)
Counselling ECC 501 (2) EGC 539 (3) Assessment and
ECC 520 (3) Introduction to Mental Health Issues Evaluation in
Ethical and Legal Research Skills in Schools Counselling
Issues in School ECC 602 (2) EGC 605 (2)

Counselling Counselling School Counselling

ECC 601 (1) Practicum Internship |

Counselling Field

Experience

Quarter 5 Quarter 6 Quarter 7 Quarter 8

Year | ECC512(3) ECC 648 (3) ECC 646 (3) EGC 545 (3)

2 Research Methods Family Systems Critical Approaches to Career Counselling
for School Theory and Practice Diversity in School and Information
Counsellors EGC 640 (3) Counselling Services
EGC 607 (3) Project in School EGC 609 (3) ECC 640 (3)

School Counselling and School Counselling Advanced Issues in

Counselling Presentation Internship 1l School Counselling

Internship Il EGC 650 (0) EGC 611 (0)
Comprehensive School Counselling
Examination Internship Portfolio

Course Description

MEd Graduate Foundation Core

ECC 501: Introduction to Research Skills (2 credits)
The course purpose is to introduce students to information literacy and the processes basic to
educational research. Students use online technology to access scholarly journals and a variety of
professional online sources for developing their research focus; they evaluate journal articles and
prepare a bibliography to explore the topic of their research. Students apply critical reading and analysis
skills in reviewing scholarly journals and other resources. They develop understanding of information
technology and its use in research and in practical decision-making as an educational leader.

ECC 512: Research Methods for School Counsellors (3 credits)
This course is designed to support students’ understanding of the role and relevance of research in
counselling and educational practice. In this course, students are introduced to the elements of research
and research standards. Students are taken through the literature review process and Institutional
Review Board requirements. Students evaluate research studies and explore their own research focus.




They review and evaluate research literature and draft a research plan that includes a problem
statement, research questions, and a preliminary literature review.

School Counselling Core

ECC 522: Skills and Approaches in School Counselling (3 credits)

This course gives the future school counsellor an introduction to practices and processes applicable to
the school environment. Topics include comprehensive school counselling, interviewing skills, deepening
the therapeutic alliance and professional documentation for intake and referral. Students review
regional policies and guidelines related to the scope of practice for school counsellors in a multicultural
context. This course gives the future school counsellor an overview of how a well-organized counselling
program contributes to children’s growth and a positive school climate.

ECC 520: Ethical and Legal Issues in School Counselling (3 credits)

This course provides the knowledge and skills in Canadian law and ethical codes of practice for school
counsellors. Utilizing the Canadian Counselling and Psychotherapy Association’s Code of Ethical Conduct
as well as provincial education ministry codes and the provincial school counselling association’s codes
of ethics, students develop the knowledge and tools required to make good judgments on legal and
ethical matters within the school setting. Case studies on ethical decision making relating to school
counselling legal issues in schools are evaluated.

ECC 640: Advanced Issues in School Counselling (3 credits)

In order to meet the needs of K-12 system, students in this course will engage in self-reflective practice
and apply research skills to develop a workshop. Students will identify, research, develop, and present a
workshop on advanced issues in school counselling. Through evaluation of their own learning journey in
the program and by creating a professional growth plan through reflective self-assessment, students
emerge as reflective practitioners.

ECC 646: Critical Approaches to Diversity in School Counselling (3 credits)

This course offers an introduction to the theory, ethics, and practice of counselling diverse populations
in schools. Students critically analyze the sociocultural context of counselling and the influence of both
counsellor and systemic bias on case conceptualization and treatment planning. Therapeutic cultural
competence is developed through rigorous exploration of students’ culture-bound identities,
experiences, values, and beliefs. Topics examined include culture, ethnicity, gender, sexuality,
intersectionality, power, privilege, and ethics.

ECC 648: Family Systems Theory and Practice (3 credits)

Students examine how aspects of Family Therapy theory and practice address the needs of K-12
students and their families while also establishing and maintaining a positive school climate. Topics
include the roles members play in hierarchical systems (family and organizations); therapeutic practices
for highlighting family strengths and resilience and for addressing family problems; and methods for
analyzing the relationship between family systems. Attention is given to cultural diversity in family
patterns. Upon completion of this course, students are able to use a variety of Family Therapy theories
and interventions including genograms for assessment and treatment in family systems.

School Theoretical and Practical

EGC 530: Individual Counselling Theory and Practice (3 credits)



Students explore theories of individual counselling applicable to school-based practice, their
characteristics, and application. They develop a standard approach to analyze established theories in
light of the needs of a diverse K-12 student population and examine which aspects serve children best in
a school setting. Ethical approaches are discussed and investigated.

EGC 533: Child-Adolescent Growth and Development (3 credits)

This course is designed for students in school counselling as an in-depth exploration of individual
differences in normal child growth and development. How children learn differently and the
characteristics of exceptional children will be explored through research readings, self-reflection and
discussions. The course identifies and compares the major theories of child and adolescent growth and
development and aids the students in understanding how to apply them to the classroom. Effects of
various ethnic, socioeconomic, cultural, and age considerations on development will be integrated into
this course.

EGC 536: Group Counselling Theory and Practice (3 credits)

Students gain an overview of group counselling theories, stages of group development, and the
management of group processes. Research skills are developed in the identification and evaluation of
group counselling needs within the school. Students study and write plans for small group counselling
sessions related to specific identified need areas that are developmentally and culturally appropriate for
participants. Ethical, cultural, diversity, equity, and inclusion approaches are discussed and investigated.

EGC 542: Assessment and Evaluation in Counselling (3 credits)

Students explore comprehensive assessment practices and gain knowledge of assessment in areas of
school-based mental health, behaviour, academic performance, high-risk situations, and identifying
strengths/resources. Holistic assessment models, semi-structured interview protocols, the use of
screening tools and their limitations, and collaboration in assessment practices will be covered in
addition to ethical, legal, and cultural diversity considerations. Students will also examine essential
components of suicide risk assessments along with accompanying attitudes, values, and beliefs
pertaining to suicide awareness.

EGC 539: Mental Health Issues in Schools (3 credits)

Students gain an introduction to mental health literacy, mental well-being, child and adolescent
psychopathology and diagnostic classification systems (DSM-5). They become familiar with the role of
the school counsellor and school district personnel, and ways to access and liaise with appropriate
referral sources. Students reflect on their personal perspectives and experiences that influence their
approaches when working with students, parents and colleagues. Self-care practices and their
approaches are addressed. Students also consider the impact of social, gender, familiar, and cultural
factors on the mental health of children and adolescents.

EGC 545: Career Counselling and Information Services (3 credits)

Students identify how knowledge of the world of work, career opportunities, and information services is
relevant to academic and social counselling in the public schools. They study educational and career
decision-making, values, and information services as applied equitably to diverse groups. Students apply
career counselling theory and incorporate career planning and development into the counselling
process.

Internship Courses



ECC 601: Counselling Field Experience (1 credits)

The practicum field experience is the first of two mentored, integrated, sequential field experience
courses planned by the student, the university instructor, and where possible, a mentoring school
counsellor to meet program standards and individual learning goals. Learners practice basic counselling
microskills, confidentiality, reflective practice, and writing personalized learning objectives. Class
activities include a focus on wellbeing and the experience of being a practicum student. Students are
oriented to processes such as finding a mentor and completing required forms. In the field, students
observe school counsellors at elementary and/ or secondary levels to become familiar with the breadth
and variation of the school counsellor role.

ECC 602: Counselling Practicum (2 credits)

The counselling practicum is the second of two mentored, integrated, sequential field experience
courses planned by the student, the university instructor, and where possible, a mentoring school
counsellor to meet program standards and individual learning goals. Learners develop basic counselling
microskills, reflective practice, and personalized learning objectives. Class activities include a focus on
wellbeing and the experience of being a practicum student. Students are introduced to collaboration,
case conceptualization and a person-centered approach to working with children. Students are oriented
to the evaluation process and the use of benchmark assessment. In the field, students observe school
counsellors at elementary and/ or secondary levels to become familiar with the breadth and variation of
the school counsellor role.

EGC 605: School Counselling Internship I (3 credits)

In this course, learners transition from practicum to internship where they begin to use counselling skills
with students in the school and undertake other aspects of the role of school counsellor identified as
benchmarks. Learners develop more advanced practice skill with microskills and assess their efficacy in
the counselling session. Students apply a case conceptualization framework to a case and explore the
intended purpose of an approach. Learners further deepen their goal setting and reflection skills. The
intern and mentor complete an evaluation form to assess the intern’s progress in applying the
fundamental skills, knowledge and ethics required in the role and to identify learning new learning goals
and tasks.

EGC 607: School Counselling Internship Il (3 credits)

In this course, learners continue in internship where they use counselling skills with students in the
school and undertake other aspects of the role of school counsellor identified as benchmarks. Learners
develop more advanced practice skill with microskills and assess their efficacy in the counselling session.
Students apply a case conceptualization framework to a case and explore the intended purpose of an
approach. Learners further deepen their goal setting and reflection skills. The intern and mentor may
complete a formative evaluation to assess the intern’s progress in applying the fundamental skills,
knowledge and ethics required in the role and to identify new learning goals and tasks.

EGC 609: School Counselling Internship Ill (3 credits)

The School Counselling Internship Ill supports the increasingly advanced practice development and
transition from student to the role of professional school counsellor, with supervision and guidance
from the university instructor and a School Counselling mentor. Learners demonstrate advanced
practice skill with microskills and consolidate learning throughout the program in the individual and
group critique of a case conceptualization. The intern and mentor complete a final evaluation to assess
the intern’s progress in applying the fundamental skills, knowledge and ethics required in the role.
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MEd Project

EGC 640: Project in School Counselling and Presentation (3 credits)

Students engage in research to study a problem in relation to school-based counselling. Students
prepare a Capstone Project that explores a relevant research question, is based on current literature,
and proposes practical recommendations for stakeholders or working practices within the school
setting.

Exit Requirements

EGC 650: Comprehensive Examination (0 credits)

A requirement for program completion, the comprehensive examination broadly covers the program
outcomes for the whole program requiring students to integrate their knowledge and skills and
synthesize them in pragmatic ways.

EGC 611: School Counselling Internship Portfolio (0 credits)

Students present a portfolio of cumulative learning as well as their personal and professional growth.
This presentation, in front of a panel of instructors and colleagues, is a celebration of the student’s
progress throughout the program. They will also present their research or capstone project results.

Program Prerequisite Course

The prerequisite course below will be applicable to students entering the program Fall Quarter 2020 or
later.

PSY 421: Interviewing and Counselling Skills (5)

Through lecture and experiential learning, students will study and practice skills of effective
communication. Each student will do an analysis of his or her personal communication style, taking into
consideration the implications of gender, race, and culture. Special emphasis will be placed on the
communication skills needed by the human services and behavioral science professional.

Characteristics of the curriculum as outlined by the program include socialization into the profession of
school counsellor; based on current scholarship with Canadian focus; responsive to local needs and
based on research; emergent focus: curriculum as process, including a strong reflective component; and
consistent and responsive.

b. Are program learning outcomes and assessment of these outcomes appropriate to the
program?

The program comprises of Graduate Foundation courses (ECC501 and ECC512), Counselling Core courses
(ECC 520, ECC 522, ECC 640, ECC 646, ECC 648), School Counselling Emphasis courses (EGC 530, EGC,
533, EGC 536, EGC 539, EGC 542, EGC 545), The Practicum and Internship courses (ECC601, ECC602,
EGC605, EGC 607, EGC609) and Assessment of Mastery courses (EGC611, EGC640, EGC650)

The Graduate Foundation Core courses prepare students research skills required for success in K-12
counselling and teaching positions. Research- oriented courses focus on applied analysis of counselling
and educational issues and developing rational solutions based on a strong grounding in research
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methodologies. Students develop an understanding of clinical evaluation to determine the effectiveness
of counselling interventions.

The Counselling Core courses teach applied skills around ethics, diversity and interpersonal
communication and counselling in an educational setting. Students develop applied skills for counselling
practice that encompass a range of ethical, diversity, relational and conflict resolution skills.

The School Counselling Emphasis courses teach applied skills for counselling practice. Students develop
applied skills for counselling practice and all courses contain assignments that include applications of the
course content to equip the student with skills to solve challenges typically faced by school counsellors
and leaders in educational settings. The School Counselling Emphasis courses foster the development of
professional identity as counsellors and leaders in educational settings.

The Practicum and Internship courses provide students with exposure to structure and applied school
counselling experience under the guidance of a mentor in the K-12 system, which enable students to
apply concepts learned in the classroom in a relational and ethical manner under mentorship in real
world settings.

Finally, the MEd School Counselling process culminates in the production of a scholarly document in the
form of a major project (EGC640). This scholarly application requires students to engage in educational
and school counselling issues at a deeper level. Students develop an increased understanding of how
current local and global perspectives influence contemporary school counselling practices.

Work Experience or Field Placement Support

City University MEd School Counselling program requires 440 hours of a mentored internship in a school
and for some students who select to do so, in a community counselling clinic. Of these total hours, 125
of direct counselling hours are required.

City University regularly meets with the school districts of its students to organize placement
opportunities (the district-level individual responsible for student services/counselling). The school
districts have requested that they organize suitable placements for their students as neither CityU
personnel nor the students would necessarily know these potential mentors. The school district
individual will work directly with the student to find the most appropriate mentor as the school districts
must sign off on the internship agreement form.

Students also have an opportunity in the second year of the program to add a community-based
internship. In this instance, CityU will actively work with the student to find a clinic that will provide
them with on-site supervision. Approximately 10-15% of MEd School Counselling students will seek a
community internship in addition to their school-based internship.

Students must complete required practicum and internship hours and a Portfolio Presentation (EGC611)
as part of the MEd School Counselling Program.

¢. How have student learning outcome assessments been used to modify the curriculum?

During each quarter, the Director or the Associate Directors speak to the students and ask them for
feedback. In addition to these discussions, the Director or Associate Directors often speak to students on
an individual basis. These conversations are far-reaching and include how they are coping with the
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program, concerns they have related to their personal and professional lives, as well as how the course
and program outcomes are seen as being achieved.

Following each quarter, the faculty members assigned to each course and the Director or Associate
Directors review the EOCE’s to assess comments and how the learning outcomes are, or are not, being
achieved. Discussions allow for adjustments and to subsequently make changes are ongoing. Both
faculty and administrative staff are involved in these conversations.

It is also important to note that the practicum and internship experiences, which generally begin in the
first quarter of the program, are supportive in terms of the learning outcomes and program goals being
achieved. The internships are a set of mentored, integrated, and sequential field experiences planned by
the student, the university instructor, and the school mentor. The student-intern applies theory to the
real life of the school while learning the roles and responsibilities of the school counsellor. Students
build capacity for school counselling through activities in the field assigned by the mentor and receive
feedback on those activities. These internships prepare students for life as a school counsellor.

6. E. Student Enrollment/Success

a. Within the context of the discipline, evaluate the quality of both incoming and graduated
students of the program.

A Community of Learners

A significant aspect of the program is its use of cohort model, in which students participate and work
with a consistent group of fellow learners. This provides a consistent, safe, and cohesive learning
environment within which to acquire knowledge, develop counselling skills, and enhance self-
awareness.

Graduate work is demanding both academically and personally. We have designed the program to
accommodate teachers who work full-time, but this does not mean a student’s personal or professional
life will not be impacted by taking on the demands of graduate study. We, therefore, encourage a
lifestyle of balance and personal self-care. This will contribute to academic and professional success and
initiate or continue a habit that will sustain individuals in future professional endeavors.

Our incoming students are professionals in their field and for the most part, they are teachers and
school-based leaders within this K-12 environment. They are leaders in their classrooms and often
leaders with their schools. As they complete the MEd in School Counselling program, they are stronger
leaders and, in most situations, and where these students have applied for promotions, they have
achieved their goals to become school counsellors.

Delivery Format

The MEd in School Counselling program is delivered both in person and online and synchronously (face-
to-face) mode and supported by the university’s Learning Management System, Brightspace. Students
receive an orientation to Brightspace during their program orientation. New structures within
Brightspace also allows students to engage in the first phase of the new student orientation process
prior to beginning classes.

Pedagogical Styles and Theoretical Emphases
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A variety of pedagogical styles and theoretical emphases are encouraged, but common elements
include:

e Afocus on contemporary thought and research, especially related to the practice of
counselling in education

e Competencies related to professional practice, typically with opportunities for experiential
learning

e Attentiveness to ethical and social justice issues

e Relational focus

e Sensitivity to diversity

e Integration of theory and practice

Assessments
Major summative assessments are used in the MEd in School Counselling program. These include:

e Comprehensive Examination

e (Capstone

e Portfolio

e Internship Logs and Evaluations
e Course-Based Assignments

Over the length of a course, faculty, and students, are expected to spend an average of one hour per
credit actively participating on in-class instructional activities, with students spending approximately
three additional hours per credit hour each week on out-of-class learning activities. Courses are
primarily delivered in a combination of lecture and discussion format.

b. Are the program’s standards of quality appropriate?

City University in Canada uses a widely recognized Learning Management System, Brightspace, to
facilitate student access to course-related documents and serve as the site for assignment submission,
grades, and discussion.

One way the university ensures the effectiveness of this approach is by providing End of Course
Evaluations (EOCE) to all students in all courses. The evaluations allow students to evaluate faculty and
instruction in several key areas. Data from these evaluations is collected quarterly and results are
available to faculty and program directors on a quarterly basis. This data is intended to help both faculty
and program directors adjust and refine instruction as needed to drive greater student achievement of
learning outcomes.

In addition, summative reports of EOCE results by program are used as a part of the Annual Program
Assessment Report that is completed by each academic program in the university and reviewed by the
university’s Continuous Improvement Committee. These annual assessments serve to provide guidance
on program wide revisions such as possible prerequisite changes, course sequencing changes, or the
addition or removal of courses.

Admission Requirements

Admission to the MEd School Counselling program requires:
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e Completion of a standard application form

e  Successful completion of a four-year Bachelor’s degree (or equivalent) from a recognized or
accredited post-secondary educational institution as evidenced in sealed transcripts provided
directly to the Registrar's office

e A professional resume

e A writing sample demonstrating appropriate levels of writing competence and motivation for
study in the field of counselling

e Three recommendation letters

e Aninterview with an Administrative Faculty member

At the point of admission, an enrollment contract is signed by the student.

Up to 12 quarter credits from recognized or accredited post-secondary educational institutions are

accepted for transfer. CityU course syllabi provide a clear basis for other institutions to accept CityU
courses for transfer credit. As an accredited university in the United States, City University’s course

credits are eligible for transfer to any other accredited institution in North America.

As previously noted, PSY 421 (Interviewing and Counselling Skills) will serve as a prerequisite to the
program beginning Fall Quarter 2020.

Both the institution’s admission and transfer credit policies are available to current and prospective
students via the university catalog. In addition to the catalog, interested parties can find admissions
requirements on the institution’s website.

7. F.Faculty

a. Evaluate the quality of the program’s faculty. This evaluation should consider faculty
qualifications/experience, professional activities and teaching effectiveness (e.g., methods
of instruction, delivery and course materials) within the context of comparable programs in
the discipline.

Practitioner Scholar Model of Instruction

Our instructors are professional Canadian educators who have an extensive experience in educational
counselling throughout their careers. They bring with them, to the MEd classroom, years of practical
experience in the field as well as a skill set that has established them as ethical and highly competent
leaders in Canadian school systems and/or in their counselling profession.

Currently, 100% of faculty teaching in the MEd School Counselling program have doctoral level degrees
and prior teaching experience within the public post- secondary sector. Master level instructors are
supported by doctoral level associate faculty—equivalent to 20% teaching responsibility.

CityU Administrative Faculty are accorded the titles of Professor, Associate Professor and Assistant
Professor. In addition, Associate Faculty are awarded the promotional titles of Principal and
Distinguished Faculty.
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The MEd School Counselling program has defined additional hiring criteria for its faculty, including the
following:

e Terminal degree in Education or related field.

e Teaching or training experience: Understanding of adult learners. University teaching experience
in a related subject is area preferred.

e Related applicable experience in school counselling role in a K-12 setting preferred.

e Registration with as a teacher or other relevant professional body such as Registered Clinical
Counsellors, Registered Social Workers, Registered Psychologist.

e Cultural competence: Demonstrates awareness of one’s own values and beliefs that may
enhance or challenge leadership competence; demonstrates knowledge of and sensitivity to
cultural differences and influences; seeks to understand others’ perspectives within their
cultural context; seeks to understand societal and institutional barriers that limit access for
some individuals.

Faculty and Instructor Policies

The university maintains and upgrades a policy framework for the management and development of its
faculty, including the following faculty policies:

e 3600.01 Faculty Scholarship Policy

e 3600.02 Faculty Research Grants Policy

e 3600.02.01 Faculty Research Grants Procedure

e 3600.03 Teaching Faculty Titles Policy

e 3600.03.01 Teaching Faculty Promotional Titles and Criteria Procedure
e 3600.04 Faculty Evaluation Policy

e 3600.04.01 Faculty Evaluation Procedure

e 3600.05 Professorial Titles for Administrative Faculty

e 3600.06 Academic Freedom Policy

e 4300.03 Credentials of Academic Faculty

Academic Freedom

CityU promotes faculty exploration in teaching and in research. The CityU Board of Trustees has adopted
the following policy on Academic Freedom, adapted from the 1940 resolution of the American
Association of University Professors and the Association of American Colleges: “Institutions of higher
education are conducted for the common good and not to further the interest of either the individual
teacher or the institution as a whole. The common good depends upon the free search for truth and its
free exposition.”

CityU also recognizes that Canada’s universities have adopted a new Statement on Academic Freedom
that clarifies the importance and definition of academic freedom on campuses across Canada. That
statement is as follows: “Academic freedom is the freedom to teach and conduct research in an
academic environment. Academic freedom is fundamental to the mandate of universities to pursue
truth, educate students and disseminate knowledge and understanding.
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In teaching, academic freedom is fundamental to the protection of the rights of the teacher to teach and
of the student to learn. In research and scholarship, it is critical to advance knowledge. Academic
freedom includes the right to freely communicate knowledge and the results of research and
scholarship.

Unlike the broader concept of freedom of speech, academic freedom must be based on institutional
integrity, rigorous standards for enquiry and institutional autonomy, which allows universities to set
their research and educational priorities.”

http://www.univcan.ca/media-room/media-releases/statement-on-academic-freedom/

Review of Faculty Performance

All permanently employed staff and faculty set performance goals and participate in an annual review
by their supervisors. All Associate Faculty are directly supervised by Administrative Faculty aided by the
End of Course Evaluations (EOCE) completed by students for all instructed courses. Associate Faculty
receive a comprehensive evaluation incorporating cumulative EOCE ratings and an assessment of
academic currency on a regular basis, depending on teaching load; for less active Associate Faculty, the
frequency of these reviews may be lower but will not extend past 4 years.

Professional Development & Faculty Scholarship

A vibrant, alive and engaged academic culture continues in CityU Canada. This culture is founded on the
idea that practitioner-scholar-based knowledge has a significant role to play in the evolving spectrum of
knowledge. Practitioner-scholar-based knowledge features the integration of theory and practice and
the recognition that practice constitutes an invaluable test of theory. In the phenomenological pathway
to knowledge the description of practice becomes itself a source of theory generation. Consistent with
the university’s Academic Model there is a lively interest in the scholarship of instruction.

Each year, the university’s Provost sets aside funds to be made available to Administrative Faculty to
conduct research and attend conferences. Administrative Faculty members can apply for up to $2,500 to
complete and present their research; doctoral faculty are required to engage in research. Grants are
requested annually through an application process and a number of administrative faculty members
have taken advantage of this program.

In addition, City University in Canada encourages faculty professional growth through an annual stipend
of $1,000 for research, conference attendance and related activities (for Administrative Faculty), as well
as making available faculty scholarship and research grants. Related university policies support
professional development and research. These funds are granted to all Administrative Faculty without
the need to submit grant applications.

The university hosts regular symposia and webinars for its faculty and invited guests. For example, the
university’s Spring Faculty Development Conference took place in March of 2020 at the CityU Seattle
campus and was offered both live and online to allow more faculty members to participate.

In 2014 City University in Canada instituted the Western Canadian Research Fund to foster the research
and scholarship of its Administrative and Associate faculty in the two western provinces. In addition to
its role in the development of faculty research and scholarship, the fund is intended to enable the
university to contribute to the community through research and scholarship. Adjudication for the
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allocation of funds is a merit review process typical of all other Canadian universities, foundations, and
provincial and national granting councils. Up to $30,000 annually is available to all CityU Faculty and
students though this fund. Details of the Western Canadian Research Fund.

In past years, City University published an annual edited collection of chapters by CityU faculty in a
series of books entitled Proven Practices in Higher Education. The most recent volume, Supporting the
Success of Adult and Online Students: Proven Practices in Higher Education (Volume 5) features four
chapters by Canadian faculty (https://www.amazon.com/Supporting-Success-Adult-Online-
Students/dp/1533071586).

The university is currently in the final phase of creating an e-journal.

Teaching excellence is encouraged at CityU via The President's Award for Excellence in Teaching. This
award is presented to Associate Faculty who have demonstrated significant and sustained contributions
to the reputation and quality of the university's programs. These instructors are recognized by students
and faculty as demonstrating active and continuous high-quality instruction that integrates best
practices of the CityU Academic Model. Awards will be given for faculty teaching in the United States,
Canada, Mexico, China, or online. To be nominated, a faculty member must have taught a minimum of
one (1) course each year for at least two (2) years at one of these City University locations. Evidence of
excellence in teaching will include data from course evaluations, student testimonials, and supervisor
evaluations, as well as other course information.

City University values the participation of students, faculty, and community members in research efforts
that attempt to add to the body of knowledge in business, education, leadership and the social sciences.
In so doing, the university adheres to the highest standards of integrity, accountability and
responsibility.

When student and/or faculty research efforts under the auspices of the university include human
participants, City University ensures adherence to the requirements of the U. S. Department of Health
and Human Services regulations applicable to all human subject research. 45 CFR 46.101 et seq.
Canadian students and faculty must also meet requirements for ethical review as outlined by the Tri-
Council Policy Statement on Ethical Conduct for Research Involving Humans in Canada (1998, amended
2005). To ensure adherence to the above Policy, all research involving human subjects must be
approved by the City University of Seattle Institutional Review Board before the research is begun.

Finally, inter-site and inter- provincial engagement between faculty, the CityU in Canada web site with
its constant flow of announcements and information — http://www.cityuniversity.ca/, faculty
participation in university committees, interprovincial gatherings of faculty to talk about ideas and revise
curricula, participation on comprehensive exam panels, book launches, and special seminars are
ongoing.

Faculty’s Teaching, Supervision and Student Counselling Loads

Faculty on salary, the Program Director and Associate Directors, are referred to within CityU as
Administrative Faculty. Full-time Administrative Faculty are assigned to work 40 hours per week. In
addition to hiring Administrative Faculty for full time appointments of 40 hours per week, CityU also
hires Associate Directors on a part-time basis.
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They take primary responsibility to identify, interview, and assess the teaching qualifications of all
faculty hired and provide support and supervision on an ongoing basis. Administrative Faculty also
assume teaching responsibilities. Program Director and Associate Program Directors assign and oversee
instructional faculty referred to as Associate Faculty. City University requires that Full-time
Administrative Faculty teach two courses per year within compensation and limit teaching courses
outside compensation to four per year. In some cases, a reduction in teaching load is permitted based
on assuming responsibilities such as overseeing internships and serving on the university's Institutional
Review Board (IRB).

Associate Faculty are assigned to teach specific courses part-time on contract and teach specific courses
in their areas of specialization. Associate Faculty are notified of their instructional assignments on an
annual basis and are paid quarterly. Some teach every term and many teach from year to year. Almost
half of CityU Teaching Faculty have taught for CityU for ten years or more.

All faculty are expected to be available to students outside of classroom hours to answer questions and
support students as needed, however there is no formal requirement for faculty to counsel students.
The university employs academic success advisors who have primary responsibility to counsel students
in matters regarding academic planning, registration, etc.

Policies and Practices of Academic Appointment of Faculty

Most faculty have doctoral-level degrees, and this is strongly preferred in the hiring process. Credentials
are verified by the Human Resources Department, which requires official transcripts of all degrees
earned. Graduate degrees used to establish teaching credentials are earned degrees awarded by
institutions having regional accreditation or its equivalent in the case of degrees earned at institutions in
Canada or other countries.

Faculty hiring takes place within the framework of the university’s Employment Policy and in compliance
with Canadian employment laws. Pre-employment screening, extending job offers, definition of
temporary employment, current employee application policy, and where responsibility lies for following
the policy in hiring qualified individuals are outlined in this Employment Policy. This policy is reviewed
and updated periodically and is posted in an accessible location internally. Checklists for hiring managers
have been developed to guide them through all steps of the process. Official job descriptions and
recruiting postings and advertisements define the minimum qualifications for each vacancy. In support
of the Employment Policy, the Human Resources department has written detailed internal procedures
outlining the normal steps involved in recruitment and appointment of faculty. Appendix XV contains
the Employment Policy, the related procedure, and a sample of a hiring manager’s checklist.

CityU evaluates qualifications for Associate Faculty to ensure appropriate academic background, degrees
and/or professional experience, to carry out their assignments in accord with the university’s mission
and goals.

CityU requires online applications and résumés/CVs for every Associate Faculty member. Hiring
managers and/or the faculty recruiter review these for compliance with the minimum qualifications and
specific position requirements. After a successful interview, a candidate is traditionally invited to
prepare and deliver a 20-minute teaching demonstration. The candidate may choose any topic; as long
as it is related to the subject he or she might be teaching. Those participating and evaluating the
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candidate's teaching demonstration include academic administrators, faculty members, and when
possible, students.

Prior to employment, every job applicant can view information on CityU’s public website, as well as an
official Associate Faculty job description. The description includes essential duties and responsibilities,
minimum qualifications, preferred qualifications, physical demands, and working conditions.
Nomination of an individual to teach results in confirmation of educational credentials in Human
Resources to ensure compliance with posted minimum qualifications.

After hiring, faculty members are required to participate in a New Faculty Orientation before they enter
the classroom, physical or virtual, which includes a review of their responsibilities in the areas of
compliance with ethics standards, harassment prevention, and safety. This mandatory New Faculty
Orientation includes four parts: Introduction to CityU; Brightspace; self-paced online, interactive
orientation; and ongoing support and evaluation through their first quarter teaching. New faculty
members are assigned a mentor (either the Director, or Associate Directors) through their first class.

Prior to teaching, each faculty member is provided with a Course Guide, a Syllabus, a model Course
Schedule, and a list of required and recommended resources.

Scholarship Program

Students attending programs in Canada are eligible for need- and merit-based scholarships. Awards are
given based upon academic potential, need and the strength of students’ applications.

8. G. Resources

a. Consider the adequacy of resources within the context of each of the above-listed areas.
Include an evaluation of library resources within this section.

Library

The CityU library supports all currently enrolled students and faculty, including those in British Columbia,
with full access to its resources and services. The Library collection is 98% online and includes 174 full-
text databases, over 223,000 electronic books, 57,000 electronic journals, and 68,000 streaming videos.
The library continues to add to its collection of online resources, including the recent addition of 1,000
scholarly journals in SAGE Premier and 120 scholarly journals in the Taylor & Francis Mental Health
collection, and over 400 mental health training films in the Symptom Media Collection.

The library also provides students with options for accessing requested materials that are not available
in electronic formats by helping students locate equivalent information sources that are available
electronically as well as requesting items from other academic libraries through interlibrary loan.

Electronic delivery, in compliance with copyright law, is preferred for sending students articles and book
chapters for quickest access.

CityU librarians continue to prioritize the purchase of materials in electronic format to facilitate access
by students and faculty whenever and wherever they are teaching and learning. As evidence of this
prioritization, the number of eBooks in the library's online catalog increased from zero in 2006 to over
223,000 currently.
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CityU library's instructional program is on the leading edge of best practices described by the
Association for College and Research Libraries. Librarians collaborate with faculty on program review,
program design, and course development teams. Their primary roles include the identification of
current, relevant required and recommended resources to support course outcomes and required
assignments and to integrate information literacy (IL) instruction throughout the curriculum. Integrated
IL instruction takes the form of:

e Librarian discussion facilitation in the New Faculty Orientation to ensure that faculty are aware
of the range of resources and services available to students in their classes;

e Co-location of required and recommended resources tailored to each course that are accessed
online through My.CityU and course documents;

e Brightspace course integration of library resource and service links, quarterly system
announcements regarding library resources and services, tutorials and learning units to deliver
contextually relevant instruction, co-facilitation of discussion forums, and online office hours;

e Librarians available, at the request of faculty, to participate in online courses or to develop
additional course-specific instructional materials.

CityU also reimburses the purchase of a community card from one of the following institutions for each
student: Simon Fraser University (SFU), Trinity Western University, and University of British Columbia.
SFU has a small branch library a few blocks from CityU’s downtown Vancouver campus at Harbour
Centre. That branch will allow a community card user to request materials from the main SFU library as
well.

One of the defining characteristics of leading academic institutions is their capacity to generate and
make available scholarly reflection and research findings that are of value to the larger community.
Student theses and dissertations are significant examples of such contributions. CityU’s Academic
Repository assures that such work is available publicly as well as across the university community. The
impetus for developing this repository came directly from Canadian faculty. The repository now accepts
a wide range of materials from digital poster sessions to dissertations, and usage is considerable.

Computer and Online Access

Campus on-site at CityU, students have access to a computer with free printing services. Students also
have online access to the following:

e Online bookstore: https://www.cityubookstore.ca
e Course catalog: https://www.cityu.edu/catalog
e Student Portal (online) with CityU specific information including:
- Online tuition payment and account information
- Access to CityU policies
- Unofficial and official transcript requests
- Access to CityU departments including Career Centre, Counselling Centre, and Disability
Support Services
- SmartThinking: Support for students who need help with Math, Science, Business and Writing

Classrooms and Equipment
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The facilities in Vancouver and Victoria includes modernizing of classrooms space. These classrooms
have built-in A/V and moveable furniture to accommodate many classroom setups. Additionally, a
student workspace/lounge area was built that includes access to a student kitchen area. Typically, the
MEd School Counselling program operates on weekends and classes are held within various BC School
District facilities, as well as the Vancouver campus, the Victoria campus (and online synchronous).

The facilities offered by the school districts are similar to those offered on campus by City University and
comply with university expectations to provide a similar level of experience for CityU students that they
would receive on campus. To ensure the quality of the facility the program director facilitates selection
of the sites to make sure they comply with university expectations and the university’s Senior Director of
Operations facilitates the details of the agreement.

Existing and Shared Resources

In addition to the physical plant and online resources, the MEd School Counselling program will share
appropriately qualified faculty with the Master of Counselling program and the Bachelor of Business
Administration. As stated, the program also operates classes from various school district facilities.
Where CityU operates courses in school district facilities, the university establishes written agreements
that detail expectations of both parties and all associated rules, terms and conditions, regulations, and
emergency contingency plans.

Plan to Upgrade and Renew Resources

CityU has recently launched a new version of its Student Portal with specific resources for Canadian
students. CityU continuously seeks to upgrade and maintain its learning platforms.

Summary of Adequacy of Resources

The MEd in School Counselling program views the resources as adequate and has no requirements or
needs for additional supports. Students and faculty are provided with all necessary resources and
materials.

9. H.Program Strengths and Challenges

a. Within the context of the designated self-study areas (e.g., Curriculum, Student Enroliment
and Success etc.) evaluate the overall strengths and challenges of this program.

Assessment of Learning

All CityU faculty are actively engaged in assessing student learning related to the specific program
learning outcomes that are defined by each program. Through the use of rubrics, the Program Director
and Associate Directors gather and analyze evidence of student learning and apply the lessons learned
to program improvement.

The university assessment process consists of:

e Program Design — As new programs are designed, or existing programs undergo substantial
revision, a set of Program Learning Outcomes (PLOs) are identified and established that are
aligned with industry needs. These PLOs describe the values, skills, and knowledge that
graduates should be able to demonstrate upon completion of the program. The alignment of
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these goals with the program outcomes is determined in this program design stage. In the
Spring of 2022, all courses and rubrics were re-assessed and redesigned. Subsequently all
courses were approved by the Curriculum committee and all new materials were added to the
Learner Management System, Brightspace.

e Course and Shell Design — Once the PLOs are established, a series of courses are developed that
comprise the program. Each course has a series of course level outcomes that, again, specify
what the student will be able to do upon successful completion of that course. The course
outcomes are aligned with and support the PLOs. A curriculum map is used to ensure that all
PLOs have been sufficiently accounted for across the courses. This map indicates where specific
assessments are used to assess student performance at the course, program and/or learning
goal level. When the course documents are completed, they are translated into a Blackboard
shell in the learning management system that captures the design of each course and its
alignment with the PLOs. This process was once again completed in the Spring of 2022.

e Rubric Assessments — As each course is created, a rubric for every major assessment is designed
to facilitate useful and timely feedback from the instructor to the student. Instructors are
expected to make comments on, and complete a rubric for, every assignment in each course. All
rubrics were reviewed, revised and have been approved. All faculty were involved in this
discussion and subsequent adjustments to the course and the assigned rubrics.

e Academic Program Assessment Process — City University has developed a culture of continuous
improvement, including a commitment to the use of data and evidence to inform the
assessment and improvement of its programs and services. A major component of this culture is
an ongoing, evidence-based review and improvement process for all academic programs, known
as the Annual Program Assessment Review (APAR). The APPR review process occurs annually
and is driven by the Continuous Improvement Committee and then the Academic Assessment
Committee, which has representatives from each of the institution’s schools, a member from
the university’s Canadian operations, the Office of Institutional Effectiveness, and the library.
The Dean of each school is responsible for ensuring that program reviews occur annually
according to the standards outlined in the Academic Assessment policy.

The APPR reports are generated by CityU’s Office of Institutional Effectiveness and distributed to the
Program'’s Director who reviews the report’s contents prior its submission to the Continuous
Improvement and Academic Assessment Committees. This ensures compliance with the intent of
continuous improvement. The APRR presently has several reporting sections, which include initial
comments, a discussion of the role and review of the program by the advisory committee, a description
of the accrediting body and requirements, metrics of instructional satisfaction, head count, retention
and graduation metrics, specific actions to execute in the program, strategic initiatives which includes
goals for each of 1-5 years, and program and course development plans.

A key part of this report evidences the program’s performance on achieving student learning outcomes.
Program Director is expected to evaluate the performance of their programs relative to student
performance, instructor evaluations, enrollments, and other key performance indicators. Where there is
a clear need to improve, the Program Director must formulate an improvement plan for the coming year
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including any changes that need to be made to the program’s design to improve student learning. APPR
results have been systematically captured in CityU’s data warehouse, allowing both faculty and
administrators to see and analyze program performance for quality assurance and continuous
improvement.

City University believes that the need for its unique MEd in School Counselling program remains. With
its emphasis on accessible programs for non-traditional students and its deep knowledge of the human
side of relational leadership, the university believes the MEd in School Counselling program fills an
important place in the education offerings in western Canada.

Regulators Review

The Degree Quality Assurance Board review occurred in March 2021. The review panel members are
listed below:

e Lucy Lemare, PhD, Associate Dean, Graduate Studies in Education Professor, Faculty of
Education Director, Simon Fraser University

e Anne Marshall, PhD, Professor Emeritus, Counselling Psychology, University of Victoria

e Faith Auton-Cuff, PhD, Associate Dean of Arts, Kwantlen Polytechnic University

The Degree Quality Assessment Board reviewed the application at its meeting of April 22, 2021, and
determined the degree program would meet the quality assessment criteria if City University of Seattle:

e ensured new faculty hires had a doctorate in Counselling or closely related field in addition to
teaching experience at the K-12 level;

e hired a full-time administrative staff member to support the program’s administrative faculty;

e held regularly scheduled program advisory board meetings at least twice a year; and

e completed an external review of the program prior to applying for the next renewal of consent.

External Review

City University has recently developed a policy and practice for conducting program reviews by external
experts. The policy is scheduled to be adopted at the December 2020 meeting of the university’s
Academic Affairs Council.

The program has completed an external review in June 2021. The Review Panel Members are listed
below:

e Heather Tobe, MA, Faculty, Communications Department, Douglas College

e Janine Brooks, MEd, District Principal, Inclusive Education, Sooke School District

e Wendy Higenbottam, MEd, School Counsellor, Vancouver School Board

e Vanessa White, MEd, District Principal, Safe & Healthy Schools, Sooke School District; Sessional
Instructor, UVic

Below is a list of main reflections and recommendations form the external reviewers:

e Create a synthesized series of outcomes, starting with a mission statement of the program,
followed by the new program learning outcomes. Having a visual that shows this is also
recommended.
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e Strengthen relationship with the BC School Counsellors Association (BCCSA) for professional
development, advocacy, and the role of the school counsellor.

e Hire faculty from the public school system with current counselling experience. Initiate
agreements with school districts where current school counsellors get release time from their
districts to teach at City U.

e Acurrent list of CVs for all faculty with annual updates.

e Develop relationships with school districts for recruiting students for the program.

e Provide instruction on group dynamics and working in teams be included in the early courses
content to support the cohort model and the amount of group projects.

e Address the current trends of Indigenization and decolonization and supporting Indigenous
learners; and Diversity, Equity and Inclusion.

e Consider having a practicum/internship placement facilitator or school district liaison.

Summary of Overall Strengths of the MEd in School Counselling Program

The strengths listed below are drawn upon the external review (June 2021), the DQAB report (March
2021) and administrative faculty reflections.

Curriculum

We continue to focus on indigenization, decolonizing, DEI. The administrative faculty are working on this
at a leadership level to deepen our understanding and perspectives. We seek to include all key
components in a genuine, thoughtful, and integrated manner. We also understand this process requires
a profound transformation of personal and cultural values that goes beyond education.

There is some discrepancy between the DQAB requirement and the external reviewers’
recommendations in terms of hiring doctoral level faculty. The DQAB requests that new faculty hires
have a doctorate in Counselling or closely related field in addition to teaching experience at the K-12
level. The external reviewers’ suggest that new faculty hires have public school system and current
school counselling experience. The latter tend to be professionals and content experts, with a Master
level education.

Hiring doctorate level faculty in Counselling or closely related field is proving difficult. In our view, it can
detract from the instructors’ ability to support the socialization of students to the role of the school
counsellor. This is more important in some courses than others. To compensate for the missing doctoral
level perspective and expertise, the Director and Associate Directors lead and participate in orienting
instructors to the curriculum and course preparation, to also ensure academic and professional
standards are met.

Furthermore, there is a lack of school counselling research in British Columbia and Canada as a whole.
Student Enrolment

The students’ enrolment has continued to increase since 2016. From the Faculty focus group interview,
the quality of the incoming students has improved over the last few years with more structure and the
inclusion of a prerequisite—most incoming students are overwhelmingly strong and competent. The
intent is to grow their counselling and leadership skills through this program and with a diversification
beyond the focus on education.
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Additionally, students attending programs in Canada are eligible for need-and merit-based scholarships.
Awards are given based upon academic potential, need and the strength of students’ applications. New
to CityU Canada is the Indigenous scholarship which is a 25% reduction in tuition. This is proving to be
valuable when attracting Indigenous students.

Successes

Our students and faculty are satisfied with the updated program learning outcomes, syllabi and rubrics.
Overall, they are pleased to share their ratings and reflections. Our EOCE score between approximately
4-5,

Summary of Overall Challenges to the Program
Curriculum

We continue to focus on DEIl and include all key components in a genuine, thoughtful, and integrated
manner. We also understand this process requires a profound transformation of personal and cultural
values that goes beyond education.

There is a discrepancy between the DQAB requests that new faculty hires have a doctorate in
Counselling or closely related field in addition to teaching experience at the K-12 level and the external
reviewers’ suggestion of new faculty hires have public school system with current counselling
experience. The latter tend to be content experts and have Master level education. Furthermore, there
is a lack of school counselling research in British Columbia and Canada as a whole. Hiring doctorate in
Counselling or closely related field does not ensure understanding and expertise of the role of the school
counsellor. The Director and Associate Directors lead and participate in orienting instructors to the
curriculum and course preparation, they also ensure academic and professional standards are met.

Student Enrolment

Given the fact that the program is in demand we have sound enrolment numbers. We have been
reviewing our processes for contacting students and instructors to systematically improve
communications with the help of our program coordinator. We are also considering ways to examines
modes of communication: make better use of Brightspace, Teams, email, OneDrive to maintain an
adequate level of students’ support. We have kept the number of students enrolled per cohort to a
maximum of 18 to ensure group cohesion.

Online synchronous delivery mode demand for our program assists us in serving remote communities in
British Columbia. We continue to assess the online synchronous program quality while offering
pedagogical and practical guidelines to instructors and students based on current research.

Final Statement
City University's Master of Education (MEd) in School Counselling program is a unique counselling
program for current and future school counsellors. The emphasis is on accessible programs for non-

traditional students and relational leadership approach. The program focuses on preparing graduates to

26



address the ethical and human-focused challenges of the 21st century K-12 education system at the
intersection of technology, ethics, counselling, and pedagogy. It is designed to meet the needs of
students seeking careers as school counsellors in the education system and as child and youth
counsellors in community settings.

Our program is designed to prepare educators for roles as leaders and reflective practitioners at all
levels of education to support diversity, equity, and inclusion in their personal and professional
philosophy. Students are encouraged to think critically, reflect deeply and be innovative in their
approach to counselling, allowing their students and colleagues reach their full potential.

*CityU would like to acknowledge the contributions of Eastern University, lowa State University and University of California Santa Cruz in
developing this policy.
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